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TO THE TEACHER

What is Ventures?

Ventures is a six-level, four-skills, standards-based,
integrated-skills series that empowers students to
achieve their academic and career goals.

m Aligned to the NRS descriptors while covering key
English Language Proficiency Standards and WIOA
requirements.

m A wealth of resources provide instructors with the tools
for any teaching situation, making Ventures the most
complete program.

m Prepares students for standardized tests, including
CASAS STEPS.

How does the Fourth Edition meet
today’s adult education needs?

m Aligned to the NRS’ new interpretive, productive, and
interactive outcomes at each level.

m Correlated to the English Language Proficiency Standards,
CASAS competencies, and the CASAS STEPS test.

m Lesson G introduces career-specific vocabulary and job
roles within popular career clusters.

m Online Digital Literacy lessons teach students relevant,
up-to-date technology skills.

m Study & Succeed on Cambridge One, our learning
management platform, provides practice and test-taking
experience for CASAS STEPS.

What are the Ventures components?

Student’s Book

Each of the core Student’s Books contains ten topic-
focused units, with five review units. The main units
feature seven skill-focused lessons.

m Self-contained lessons are perfectly paced for one-hour
classes. Classes can be extended using the Workbook
and additional worksheets found under Teacher
Resources on Cambridge One.

m Review units recycle and reinforce the listening,
pronunciation, vocabulary, and grammar skills.
Teacher’s Edition

Easy-to-follow lesson plans for each lesson, with Student’s

Book pages on the opposite page for easy reference.

m Teaching tips address common problem areas for
students and offer additional suggestions for expansion
activities and building community.

m Additional practice material across all components is shown
in the More Ventures chart at the end of each lesson.

Teacher Resources on Cambridge One

Hundreds of additional worksheets and classroom
materials including:

m A placement test that helps accurately identify the
appropriate level of Ventures for each student.

m Unit, midterm, and final tests and test audio to assess
student progress.

m Collaborative Worksheets for each lesson develop
cooperative learning and community building.

m Multilevel Worksheets that are designed for use in
multilevel classrooms where proficiency levels differ.

W Picture Dictionary Flashcards and Worksheets that
reinforce the vocabulary students learned at the
lower levels.

m Career and Educational Pathways Worksheets help
students meet their employment goals.

m Self-assessments give students an opportunity to reflect
on their learning. They support learner persistence
and help determine whether students are ready for the
unit test.

Workbook (Print and Digital)
Practice activities for each lesson in the Student’s Book.

W The exercises are designed so learners can complete
them in class or independently. Answer keys and
grammar charts are in the back of the print Workbook.
The Digital Workbook provides instant feedback.

m If used in class, the Workbook can extend classroom
instructional time by 30 minutes per lesson.

m Digital Literacy lessons are found exclusively in the
Digital Workbook.

Presentation Plus

Presentation Plus allows teachers to digitally project the
contents of the Student’s Book in front of the class for a
livelier, interactive classroom. Teachers can seamlessly
toggle between the Student’s Book, Lesson Plans, and
Workbook and easily access class audio, answer keys,
and front-of-class games.

Ventures Arcade

cambridge.org/venturesarcade

The Arcade is a free website where students can find
additional practice for the listening, vocabulary, and
grammar from the Student’s Book. There is also a
Citizenship section that includes questions on civics,
history, government, and the N-400 application.


https://www.cambridge.org/us/esl/venturesadulted/venturesarcade/

Unit organization

LESSON A Listening focuses students on the unit topic. The
initial exercise, Before you listen, creates student interest
with visuals that help the teacher assess what learners
already know, and it serves as a prompt for the unit's key
vocabulary. Next is Listen, which is based on conversations.
Students relate vocabulary to meaning and relate the
spoken and written forms of new theme-related vocabulary.
After you listen concludes the lesson by practicing
language related to the theme in a communicative activity,

either orally with a partner or individually in a writing activity.

LESSONS B AND C focus on grammar. The lessons move
from a Grammar focus that presents the grammar point in
chart form to Practice exercises that check comprehension
of the grammar point and provide guided practice; finally,
Communicate exercises guide learners as they generate
original answers and conversations. These lessons often
include a Culture note, which provides information directly
related to the conversation practice (such as the use of
titles with last names) or a Useful language note, which
introduces useful expressions.

LESSON D Reading develops reading skills and expands
vocabulary. The lesson opens with a Before you read
exercise, designed to activate prior knowledge and
encourage learners to make predictions. A Reading tip,
which focuses on a specific reading skill, accompanies the
Read exercise. The reading section of the lesson concludes
with After you read exercises that check comprehension. In
Levels Basic, 1, and 2, the vocabulary expansion portion of
the lesson is a Picture dictionary. It includes a word bank,
pictures to identify, and a conversation for practicing the
new words. The words expand vocabulary related to the unit
topic. In Books 3 and 4, the vocabulary expansion portion
of the lesson uses new vocabulary from the reading to build
skills such as recognizing word families, selecting definitions
based on the context of the reading, and using clues in the
reading to guess meaning.

LESSON E Writing provides practice with process writing
within the context of the unit. Before you write exercises
provide warm-up activities to activate the language

needed for the writing assignment, followed by one or

more exercises that provide a model for students to follow
when they write. A Writing tip presents information about
punctuation or paragraph organization directly related to the
writing assignment. The Write exercise sets goals for the
student writing. In the After you write exercise, students
share with a partner.

LESSON F Another view brings the unit together with
opportunities to review lesson content. Life-skills

reading develops the scanning and skimming skills

used with documents such as forms, charts, schedules,
announcements, and ads. Multiple-choice questions
(modeled on CASAS! and BEST?) develop test-taking skills.
Solve the problem focuses on critical thinking, soft skills,
and workplace development. In Levels 1-4, Grammar
connections contrasts grammar points and includes guided
practice and communicative activities.

Digital literacy introduces students to digital literacy skills
within the context of Lesson F. Students watch a video
tutorial that clearly illustrates how to perform a functional
digital skill and practice the skill through online activities in
Cambridge One.

LESSON G focuses on career readiness at every level by
exploring different career clusters. Before you read creates
student interest with visuals that help the teacher assess
what learners already know and serves as a prompt for the
unit’s key vocabulary. Next is Read, which introduces key
vocabulary for the unit while also informing students about
jobs within the industry. After you read exercises check
comprehension. Before you listen introduces one specific
job and activates vocabulary relevant to that job. Next is
Listen, which is a conversation on the job, which includes
comprehension of key vocabulary in the dialogue. After you
listen concludes the lesson by practicing language from the
dialogue in a communicative activity with a partner. A Useful
Language box contains expressions used in the dialogue
related to language functions, e.g., clarification.

1 The Comprehensive Adult Student Assessment System. For more information, see www.casas.org.
2 The Basic English Skills Test. For more information, see www.cal.org/aea/bpv30/.



https://www.casas.org/
https://www.cal.org/BEST

SCOPE AND SEQUENCE

UNIT TITLE
TOPIC

FUNCTIONS

LISTENING AND
SPEAKING

VOCABULARY

GRAMMAR
FOCUS

Describing people

m Describing actions in the
present

people are doing at the
present time

m Asking about and describing
people’s habitual actions

Welcome m Describing skills m Talking about what m Review of regular and | mReview of be — present
pages 2-5 m Giving personal classmates can do irregular verbs and past
information W Asking and answering m Review of present and
questions about personal past of regular and
information irregular verbs
Unit 1 m Describing height, hair, m Describing what people mAccessories m Adjective order
A . and eyes look like m Adjectives of size, m Present continuous vs.
Persoréalilgnformatlon m Describing clothing m Asking and describing what color, and pattern simple present
pages 6- m Describing habitual people are wearing mand .. .too,and. ..
Topic: actions m Asking and describing what either, and but

Unit 2

At school

pages 20-33
Topic:

School services

m Offering advice
m Describing wants
m Describing future plans

mAsking and describing what
people want and need

mAsking about and
describing future plans

m Computer terms
m Vocational courses

m Want and need

mThe future with will,
be going to, and the
present continuous

Review: Units 1 and 2

m Understanding a narrative

pages 34-35
Unit 3 m Describing past actions | mAsking and answering mParts of a car mReview of simple
Friends and family m Describing daily activities questions about past m Daily activities past with regular and
36-49 actions irregular verbs
pages a mAsking and answering m Simple present vs.
Topic: questions about daily simple past
Fri ’ habits m Collocations with make
iends and do; play and go
Unit 4 m [dentifying appropriate m Asking for and giving advice | mHealth problems mShould
Health action after an accident | mClarifying meaning m Accidents m Have to + verb
0-63 m Asking for and giving mTerms on medicine m Must, must not, have
pages 50— advice packaging to, not have to
[ Expressing necessity
Topic: - ; .
N m Showing understandin,
Accidents & &

Review: Units 3 and 4
pages 64-65

m Understanding a narrative

Unit 5

Around town
pages 66-79
Topic:
Transportation

m [dentifying methods of
transportation

m Describing number of
times

m Describing length of time

m Asking and answering
questions about train, bus,
and airline schedules

m Asking and answering
questions about personal
transportation habits

m Describing personal habits

m Train station terms
m Travel activities
m Adverbs of frequency

m How often and How
long questions

m Adverbs of frequency

mThe preposition to with
movement

SCOPE AND SEQUENCE




READING

mReading a story about
someone’s family

WRITING

m Writing verb forms in
past and present

LIFE SKILLS AND
DIGITAL LITERACY

m Talking about your skills

SCOPE AND SEQUENCE

PRONUNCIATION

m Pronouncing key
vocabulary

CAREER
READINESS

m Reading an email
about a family member

m Scanning to find the
answers to questions

m Writing a descriptive
paragraph about a
classmate

m Using a comma after
time phrases at
the beginning of a
sentence

m Reading an order form

m Pronouncing key
vocabulary

m Learning about jobs in
government

mReading a short essay
on an application form

m Skimming for the main
idea

m Writing an expository
paragraph about goals

mUsing First, Second,
and Third to organize
ideas

m Reading course
descriptions

m Setting short-term goals

mDigital Literacy: Using
videoconferencing tools
for online meetings:
Teams

m Pronouncing key
vocabulary

m Learning about jobs in
education

m Recognizing and
pronouncing strong
syllables

m Reading a personal
journal entry

m Scanning for First,
Next, and Finally to
order events

m Writing a personal
journal entry about the
events of a day

m Using a comma after
sequence words

m Reading a chart about
people’s phone usage
and habits

m Pronouncing key
vocabulary

H Learning about jobs in
the community

m Reading a warning
label

m Understanding a
bulleted list

m Filling out an accident
report form

m Using cursive writing for
a signature

m Reading medicine labels
m Understanding a warning
label

m Pronouncing key
vocabulary

H Learning about jobs in
healthcare

m Recognizing and
emphasizing important
words

m Reading a personal
email

m Scanning for capital
letters to determine
names of cities and
places

m Writing an email about
a trip

m Spelling out hours and
minutes from one to
ten in writing

mReading a bus schedule

Hm Reading a train schedule

m Reading an airline
schedule

m Digital Literacy: Connecting
to and using the Internet
remotely

m Pronouncing key
vocabulary

m Learning about jobs in
transportation

SCOPE AND SEQUENCE




UNIT TITLE

TOPIC

Unit 6

Time

pages 80-93

Topic:

Timelines and major
events

FUNCTIONS

m Describing major events
in the past

m Inquiring about life
events

LISTENING AND
SPEAKING

mAsking and answering

questions about major life

events in the past

m Ordering events in the past

VOCABULARY

mLife events
mTime phrases

GRAMMAR
FOCUS

m When questions and
simple past

mTime phrases

mSomeone, some,
anyone, everyone, and
no one

Review: Units 5 and 6

m Understanding a

pages 94-95 conversation
Unit 7 m Comparing price and mAsking and answering m Furniture m Comparatives
Shopping quality questions to compare m Descriptive adjectives | m Superlatives

pages 96-109

m Comparing two things
m Comparing three or more
things

furniture, appliances, and
stores

m One, the other, some,
the others

Topic:

Comparison

shopping

Unit 8 m [dentifying job duties mAsking and answering m Hospital terms m What and Where
Work m Describing work history questions about completed | mJob duties questions and simple

pages 110-123

Topic:
Work history and job
skills

actions
m Connecting ideas

past

m Conjunctions and, or,
but

m Past and present ability
with could, couldn’t,
can, and can’t

Review: Units 7 and 8
pages 124-125

m Understanding a narrative

Unit 9
Daily living
pages 126-139

m Asking for
recommendations

m Requesting help politely

mAgreeing to a request

m Refusing a request

m Asking for and making
recommendations

m Explaining choices

m Making polite requests

mAgreeing to and refusing

mHome problems
m Descriptive adjectives

m Requests with Can,
Could, Will, Would

m Which questions and
simple present

H Let’s and let’s not

Topic: politely requests politely

Solving common

problems

Unit 10 m Making offers politely m Making offers politely m Celebrations m Would you like ... ?

Free time m Responding to offers m Responding to offers m Party food m Direct and indirect
politely politely m Gifts objects

pages 140-153

Topic:
Special occasions

mAsking and answering
questions involving direct
and indirect objects

m There is / there are and
there was / there were

Review: Units 9 and 10
pages 154-155

mUnderstanding a
conversation

Academic Skills Worksheets

Audio script
Acknowledgments

pages 156-175

pages 176-185
page 186

SCOPE AND SEQUENCE




READING

WRITING

LIFE SKILLS AND
DIGITAL LITERACY

SCOPE AND SEQUENCE

PRONUNCIATION

CAREER
READINESS

m Reading a magazine
interview

m Skimming interview
questions to determine
the focus

mWriting a narrative
paragraph about
important life events
mUsing a comma after
a time phrase at
the beginning of a
sentence

m Reading an application
for a marriage license

m Describing important life
events in sequence

m Digital Literacy: Filling out
an online PDF form

m Pronouncing key
vocabulary

H Learning about jobs in
technology

m Pronouncing intonation
in questions

m Reading a short
newspaper article

m Guessing the meaning
of new words from
other words nearby

mWriting a descriptive
paragraph about a gift

m Using because to
answer Why and to give
a reason

m Reading a sales receipt

m Pronouncing key
vocabulary

M Learning about jobs
in retail

mReading a
recommendation email

m Scanning text for
names and dates

mWriting a summary
paragraph about
employment history

m Capitalizing the names
of businesses

mReading a timesheet

m Digital Literacy: Opening,
completing, and sending
files from email

m Pronouncing key
vocabulary

m Learning about jobs in
business

m Pronouncing the -ed
ending in the simple past

m Reading a notice on a
notice board

m Determining if new
words are positive or
negative in meaning

m Writing a complaint
email

m |dentifying the parts of
an email

m Reading a customer
invoice for service and
repairs

m Pronouncing key
vocabulary

H Learning about jobs in
construction

mReading a first-person
narrative paragraph
about a party

m Looking for examples
of the main idea while
reading

m Writing a thank-you
note for a gift

m Indenting paragraphs
in an informal note

m Reading a formal invitation
to a party

m Digital Literacy: Organizing,
storing, and retrieving
documents on a desktop

m Pronouncing key
vocabulary

m Learning about jobs in
hospitality

m Pronouncing the -s
ending in the simple
present

SCOPE AND SEQUENCE




CORRELATIONS

CASAS Competencies

CASAS Content Areas

Welcome Unit 0.1, 0.2, 2.7 Reading STEPS
Pages 2-5 Vocabulary: Understand high- frequency words
Listening STEPS
Dialogue: Continue the conversation
Unit 1 0.14,0.2,1.1,1.2,1.3, 1.6, Listening STEPS
Personal 24,26,4.1,4.4,4.6,4.8, Details: Retell key details; Dialogue: Continue the conversation
Information 6.0,7.2,74,75, 8.1
Pages 6-19 Reading STEPS
Details: Retell key details; Vocabulary: Understand high-frequency words
Unit 2 0.1, 0.2, 1.2, 1.9, 2.3, 2.5, Listening STEPS
At school + 41,44,46,4.8,7.1, 72, Details: Retell key details; Dialogue: Continue the conversation
Unit 1 and 2 73,74,75,8.3
Review Reading STEPS
Pages 20-35 Details: Retell key details; Main Idea: Identify the main topic;
Vocabulary: Understand academic vocabulary / Understand
high-frequency words
Unit 3 0.1,0.2, 1.2, 1.5, 2.1, 2.6, Listening STEPS
Friends and 4.1,4.4,4.6,4.8,6.0, 6.1, Details: Retell key details; Dialogue: Continue the conversation
family 6.2,6.5,6.6,7.1, 7.2, 7.3,
Pages 36-49 74,75,8.1,8.2 Reading STEPS
Details: Retell key details; Main Idea: Identify the main topic;
Vocabulary: Understand high-frequency words
Unit 4 0.14,0.2,1.2,2.7, 3.1, 3.2, Listening STEPS
Health + Unit 3 3.3,3.4,35,3.6,4.1,4.3, Details: Retell key details; Dialogue: Continue the conversation
and 4 Review 4.4,46,4.8,71,72,73,74
Pages 50-65 Reading STEPS
Details: Retell key details; Vocabulary: Understand high-frequency words
Unit 5 0.1,0.2,2.2,2.3,4.1,4.4, Listening STEPS
Around town 4.6,4.8,6.0,6.1, 6.6, 7.1, Details: Retell key details; Dialogue: Continue the conversation
Pages 66-79 7.4
Reading STEPS
Details: Retell key details; Vocabulary: Understand high-frequency words

CORRELATIONS




NRS Educational Functioning Level Descriptors

English Language
Proficiency Standards

ELPS: L2.2,12.10, L3.2,
L3.10

Interpretive

Identify the main topic and key details in conversations about what people look like; identify the main topic and
key details in a reading about a family member; determine the meaning of common words and phrases related
to describing people; determine the main idea and key details on an order form.

Productive

Compose a short paragraph about a classmate; use adjective order, and...too, and...either, and but, and
compare present continuous with simple present; deliver a short oral presentation on findings from the Internet
about an online clothing store.

Interactive
Participate in conversations about describing people; gather and record information from the Internet about an
online clothing store.

ELPS: L2.1,12.2, 2.8,
L.2.10, L3.1, L3.2, L3.3,
L3.5,3.8,13.10

Interpretive

Identify the main topic and key details in conversations about what people want and need; identify the main
topic and key details in an application form; determine the meaning of common words and phrases related to
school services; determine the main idea and key details in a course description.

Productive

Compose a short expository paragraph about goals; use want and need and the future with will, be going
to, and the present continuous; use first, second and third person to organize ideas; deliver a short oral
presentation on findings from interviews about three jobs.

Interactive

Participate in conversations about school services; gather and record information from interviews about three jobs.

ELPS: 2.1, L2.2, L2.8,
L2.9,L2.10, L3.1, L3.2,
L3.3, L3.5, L3.8, L3.9,

L.3.10

Interpretive

Identify the main topic and key details in conversations about past actions and daily habits; identify the main
topic and key details in a personal journal entry; determine the meaning of common words and phrases related
to friends; determine the main idea and key details on a cell phone calling-plan brochure.

Productive

Compose a short personal journal entry about the events of a day; use collocations with make and do; play and
go, and review simple past with regular and irregular verbs; use words like first, next, and finally to tell the order
of events; deliver a short oral presentation on findings from Internet about weekend activities in your city.

Interactive
Participate in conversations about friends; gather and record information from the Internet about weekend
activities in your city.

ELPS: L2.1,12.2,12.8,
L2.9,12.10, L3.1, L3.2,
L3.3, L3.5, L3.8, L3.9,

L3.10

Interpretive

Identify the main topic and key details in conversations about asking for and giving advice; identify the main
topic and key details in a warning label; determine the meaning of common words and phrases related to
accidents; determine the main idea and key details on a medicine label.

Productive
Fill out an accident report form; use should, have to + verb, must, must not, have to, and not have to; deliver a
short oral presentation on findings from medication from your medicine cabinet.

Interactive
Participate in conversations about accidents; gather and record information from your medicine cabinet.

ELPS: L2.1,12.2,12.8,
L2.9,12.10, L3.1, L3.2,
L3.3,L3.5, L3.8, L3.9,

L3.10

Interpretive

Identify the main topic and key details in conversations about transportation schedules and personal
transportation habits; identify the main topic and key details in a personal letter; determine the meaning of
common words and phrases related to transportation; determine the main idea and key details on a bus, train,
and airline schedule.

Productive
Compose a short personal letter about a trip; use how long/how often questions, adverbs of frequency, and
prepositions; deliver a short oral presentation on findings from the Internet about a trip you planned.

Interactive

Participate in conversations about transportation; gather and record information from the Internet to plan a trip.

ELPS: L2.1,12.2,12.3,
L2.10, L3.1, L3.2, L3.3,
L3.5,L3.10

CORRELATIONS




UNIT

Unit 6
Time + Unit 5
and 6 Review

CASAS Competencies

0.14,0.2,2.2,23,2.7,4.1,
4.4,4.6,4.8,53,6.0, 7.1,
72,74,75

CASAS Content Areas

Listening STEPS
Details: Retell key details; Dialogue: Continue the conversation

Pages 96-109

72,74,75,8.1

Pages 80-95 Reading STEPS
Details: Retell key details; Main Idea: Identify the main topic;
Vocabulary: Understand high- frequency words

Unit 7 0.14,0.2,1.1,1.2,1.4, 1.6, Listening STEPS

Shopping 4.1,4.4,46,4.8,6.0, 7.1, Details: Retell key details; Dialogue: Continue the conversation

Reading STEPS

Details: Retell key details; Inference: Infer/Draw conclusions;

Main Idea: Identify the main topic; Vocabulary: Understand high-frequency
words

Unit 8

Work + Unit 7
and 8 Review
Pages 110-125

0.4,0.2,1.1,1.3,23,4.1,
4.4,45,46,4.8,6.07.1,
72,74,75

Listening STEPS
Details: Retell key details; Dialogue: Continue the conversation

Reading STEPS
Details: Retell key details; Vocabulary: Understand high-frequency words

Unit 9
Daily living
Pages 126-139

0.4,0.2,1.1, 14,15, 1.6,
1.7,4.1,4.4,4.6,4.8, 6.0,
72,73,74,75,8.1,8.2,83

Listening STEPS
Details: Retell key details; Dialogue: Continue the conversation

Reading STEPS
Details: Retell key details; Main Idea: Identify the main topic / Identify an
author’s purpose; Vocabulary: Understand high-frequency words

Unit 10

Free time +
Unit 9 and 10
Review

Pages 140-155

0.1,0.2,2.3,2.6,2.7,4.1,
4.4,46,48,71,72,74,75

Listening STEPS
Details: Retell key details; Dialogue: Continue the conversation;
Main Idea: Identify the main topic

Reading STEPS
Details: Retell key details; Main Idea: Identify the main topic / Identify an
author’s purpose; Vocabulary: Understand high-frequency words

CORRELATIONS




NRS Educational Functioning Level Descriptors

Interpretive

Identify the main topic and key details in conversations about major life events in the past; identify the main
topic and key details in a magazine interview; determine the meaning of common words and phrases related to
timelines and events; determine the main idea and key details on an application for a marriage license.

Productive

Compose a short narrative paragraph about important life events; use when questions and simple past, time
phrases, someone, some, anyone, everyone, and no one; use a comma after a time phrase at the beginning of
a sentence; deliver a short oral presentation on findings from an interview about important life events

Interactive
Participate in conversations about timelines and major events; gather and record information from an interview
about important life events.

CORRELATIONS

English Language
Proficiency Standards
ELPS: L2.1, L2.2, L2.8,

L2.9,12.10, L3.1, L3.2,
L3.5, 3.8, L3.9, L3.10

Interpretive

Identify the main topic and key details about furniture, appliances, and stores; identify the main topic and key
details in a newspaper article; determine the meaning of common words and phrases related to comparison
shopping; determine the main idea and key details on a sales receipt.

Productive

Compose a short descriptive paragraph about a gift; use comparatives, superlatives, one, the other, some, and the
others; use because to answer why and to give a reason; deliver a short oral presentation on a picture you created
of a room in your house.

Interactive
Participate in conversations about comparison shopping; gather and record information from a room in your home.

ELPS: L2.1,12.2,12.3,
L2.8,2.10, L3.1, L3.2,
L3.3,L3.5,L3.8,L3.10

Interpretive

Identify the main topic and key details in conversations about completed actions; identify the main topic and
key details in a letter of recommendation; determine the meaning of common words and phrases related to
work history and job skills; determine the main idea and key details on a timesheet.

Productive

Compose a short summary paragraph about employment history; use what are/where questions, simple
past, conjunctions (and, or but), and past and present with could, couldn’t, can, and can’t; deliver a short oral
presentation on findings from the Internet about a job application.

Interactive
Participate in conversations about work history and job skills; gather and record information from the Internet
about a job application.

ELPS: L2.1,12.2,12.3,
L2.8,12.10, L3.1, L3.2,
L3.3,L3.5,L3.8, L3.10

Interpretive

Identify the main topic and key details in conversations about recommendations, choices, and polite requests;
identify the main topic and key details in a notice on a notice board; determine the meaning of common words
and phrases related to solving common problems; determine the main idea and key details on a customer
invoice for service and repairs.

Productive
Compose a letter of complaint; use requests with can, could, will, would, which questions with simple present,
and let’s; deliver a short oral presentation on findings from interviews about home repairs.

Interactive
Participate in conversations about solving common problems; gather and record information from interviews
about home repairs.

ELPS: L2.1,12.2,12.4,
L2.6, 2.8, L2.10, L3.1,
L3.2,L3.4, L3.5, L3.6,
L3.8,L3.10

Interpretive

Identify the main topic and key details in conversations about making polite offers and responding to offers
politely; identify the main topic and key details in a first-person narrative paragraph about a party; determine the
meaning of common words and phrases related to special occasions; determine the main idea and key details
on a formal invitation to a party.

Productive
Compose a thank-you note for a gift; use would you like..., direct and indirect objects, there is/there are, and
there was/there were; deliver a short oral presentation about holidays and celebrations.

Interactive
Participate in conversations about special occasions; gather and record information from the Internet about
holidays and celebrations.

ELPS: L2.1,12.2,12.7,
L2.8,L2.10, L3.1, L3.2,
L3.5,L3.7,L3.8, L3.10

CORRELATIONS Xiii




UNIT TOUR

The Most Complete Course for Student Success
m Aligned to the NRS descriptors while covering key English Language Proficiency Standards and WIOA requirements.

m A wealth of resources provide instructors with the tools for any teaching situation, making Ventures the most
complete program.
m Prepares students for standardized tests, including CASAS STEPS, TABE, and BEST.

CASAS

The big picture _ Provides practice for an activity

* Introduces the unit topic and creates an JOLRE T LRk

opportunity for classroom discussion.

* Activates students’ prior knowledge and Unit goals
previews the unit vocabulary.

Introduces the goals of each unit.

UNIT GOALS

Describe job duties  Describe past activities
Interpret information on a weekly time sheet Read about two jobs in business

H Listen

] A Listen. What is Marco talking about? Wiite the letter of the conversation.

UNIT8 ~ WORK

Lesson A Listening

© Listen

Before you listen
A Look at the picture. What do you see?

B Point to: |l a lab W linens M a patient I a walker [l supplies
W co-workers [l an orderly Wl a wheelchair

o

Look at these people. What are they doing?

FFl & Listen again. write T (true) or F (faise).

CHEVULE Conversation A

WORK S
ovderly |Tosk 2. Marco delivered linens to the third floor. I
Mavco ttan]

e

1. Marco picked up X-rays this morning. T

3. Marco needs to prepare rooms on the
second floor.

I ALLE

Johm ]
| 0
Conversation B

" . . People who work at night
5. John likes the night shift. e

6. Marco wants to go back to school. _

Conversation C
7. Suzanne works in human resources.
8. Marco wants to be a nurse.

9. Marco wants to work full time.
Listen again. Check your answers. Correct the false statements.

] ¢ Listen and continue the conversation. Circle the answer.
A B. c.

) Listen

El Atter you listen
Talk with a partner. Ask and answer the questions.
1. Do you have a job? What do you do?
2. Did you have a job before? What did you do?
3. What job do you want in the future?

12.4,12.2,13.1,13.2 [ visten for and identify job duties.
5:0.4,02,4,44,74,75 111

How to use a QR code

* Open the camera on your smartphone. | -
* Point it at the QR code. } .
* The camera will automatically scan the code. | Three easy ways to access audio
If not, press the button tg take a picture. ) : « Scan QR codes
* Not all cameras automatically scan QR codes. . . .
You may need to download a QR code reader. \ X ¢ Downlgad from Cambridge One:
Search “QR free” and download an app. cambridgeone.org —

* Play from the Ventures Arcade audio
page: cambridge.org/venturesarcade




Every unit has two grammar lessons taught using the same format.

Grammar chart Grammar presentation

* Presents and practices the grammar point. Animated presentations to watch on

« Extra grammar charts online can be used for —— mobile devices using QR codes allow

reference and give additional support. for self-directed learning and develop
digital literacy.

Lesson B Where did you go last night? ﬂ

Grammar focus: What and Where questions and simple past B Talk with a partner. Change the bold words and make conversations.

A Wheredc osa g0 ot 8007
& She wentt the ofte shos

Use what to ask about activities. Use where to ask about location.

QUESTIONS ANSWERS et © What did she do there?
o , & o D She ate breakfast.
Whatdid | he | doyestexay? | He | worked & e
they They = 520 =
you ! Rosa’s Schedule
. went
Wheredid | she | golastright? | She et breakfast st the
golastnig fibeeied 00 skt 200
they They feeshop s
PP T R,
I—. H Practice 1930 330
A Write. Complete the conversations. Use What or Where
and the simple past. T e £
e 1. A — What _gig Linda do after breakfast? 100 mest Amy In the cafetens 530
Itiona o sne—_made e v, \
=

™

2. lid Brenda and Leo do this moming?
gramm ar —— patentsn the recspion orc. —@ H Communicate
. mpm 3. A did Trevor do this morning? Talk with a partner. Ask questions. Write your partner’s answers in the chart.
activities e A
Ensu res Stu de nts 5 A didFeixdoyesterday? B I ate lunch and went shopping.
B He patients with their walkers and wheelchairs. A Did you have fun?
have the chance 6 A g uan and e go ftervorke B Yes e
to practice more - ok Mo o st
(prepare) - ] Y

grammar to meet o st %

. . B she i i er offce iy F—
the rigor of various

standards. M e — M

Natural progression Real-life practice

Moves from controlled to communicative activities Engages students and
for students to ask and answer questions about provides meaningful
familiar text, topics, and experiences. application of the

—  grammar.

Lesson C | work on Saturdays and Sundays. ﬂ

Grammar focus: conjunctions and, or, but EyEm

B Practice
A Wit Combine e setances. Use and,or, o but.

1 uncn food for
Mexican food for lunch

2. Tito works the day shift. o aiso works the right shif.

ELPS and CASAS

Indicates the English Language
Proficiency Standards and
CASAS competencies covered
in each lesson.




Reading
e Uses a three-step Picture dictionary

reading approach to Expands unit vocabulary and
highlight the skills and practices pronunciation for deeper

igzgeae:uiued;nts understanding of the topic.

. . . Before you read
Combines reading with ot e e s

1. Who are these people?

writing and listening 2 Whataretey doig?
practice for an B Read

. Read the recommendation email. Listen and read again.
integrated approach
to ensure better

1am happy to write this recommendation for Marco

H Alba. Marco started working here at Valley Hospital as an
comprehension. nsess i eerat e

Iab, delivers X-rays, and takes flowers and mailto patients.

1 Picture dictionary Job duties
] il B

i 5 He also delvers inens and supplies. He s an excellent —
Brin gs text com p | exrty worker, and s co-workers fie him very much, [ reacine v
We are sorry to lose Marco. He wants to go o schooland Gives students the confidence in
needs to iork part time, but we don't have a reading with easy-to-follow reading .

into the classroom to

highly. Please contact me for more information.

help students read o [ T

Human Resources Assistant
Teachers and employers often

independently and M Valley Hospital e

‘emalls to help you get a job or

proficiently. st
El Atter you read
T 8. 9.
ﬂ Write. Answer the questions about the email. Write complete sentences.
. . 1. When did Marco start his job at Valley Hospital? He started his job in 2023, A Write the words in the Picture dictionary. Then listen and repeat.
Reading tips 2 Wt e e o e i
3. What does Marco o at the hospital? assist the pharmacist  help the nurses. repair cars
'at does Marco do at the hospital clear tables operate large machines take care of a family
4. Why is Marco leaving?
lees Students Confldence 5. Who wrote the email? B Talk with a partner. Match the pictures with the jobs.
6. Which word in the email means a positive comment about a person? a h“::;m a :Wk - a Dh:‘mmllﬁ:h"lﬂaﬂ
in reading with easy-to- 7. M. OHara has a question about Marco. Who should heaske e e i

follow reading tips and s (einsRnene) @—
Y

strategies. M T T TRV (i T e WM
116 CASAS:02,4.1,48,71,75 use vocabulary for job duties. 117

Academic Skills worksheets Speaking practice

Writing Builds critical thinking skills and uses Helps students internalize the
informative texts to help master the vocabulary and relate it to

* Helps students more complex reading standards. their lives.
develop their writing

skills through a -
robust writing process ﬂ

approach 1 Before you write D Write. Anser the questions about yoursl. Complte th side that s true about you
A Talk with a partner. Ask and answer the questions. De have job? Yes? Do you hs )2 No?
e Su ppo rts students to 1. What are some of your duties at home? Answer these questions. Answer these questions,

2. What are some of your duties at your job? [ 2 S 0@ R T
meet the Cha ”enges 3. What were some of your duties at your last job? Capitalze the names

B Read Marco’s employment history. Complete the sentences. ;‘,’_",‘:'"“‘“1
Use the correct form of the verb,
Of WO I’k an d th e & [ ) 2. Where do you work? 2. What do you study at school?
\) Employment History: Marco Alba
classroom through
Marco Alba is an orderly. He ‘;’ka at Valley Hospital. He started in

. work 3. What are your duties? 3. Did you have a job before?
a Cad emic a nd 2023, H many duties. H tients from their What jobs did you have?

2 have 3 ke
pu I‘pOSGfU| writi ng rooms to the lab. He Xrays, linens, and supplies. He also
4. delver
flowers and mail to patients. s B R G G
ti 5 take What jobs did you have? 4. Where did you work?
practice.
6. work
Shop. H busperson. H the floor and
3 8. clean
dirty dishes. From 2015 o 2018, he 5. Where did you work? 5. What were your duties?
9. pick up 10 work
at Frateliis Construction Company. He a construction worker. He
Tibe
d
oo ePaiS on houses o ot machines 6. What vere your duties?
© Write Marco's job duties now and in the past.
Now In the past B write

1. He takes patients from their rooms to the lab. | 1. Write two paragraphs about your employment history. In the first paragraph, write

about the present. In the second paragraph, write about the past. Use Exercises 18
and 1D to help you.

2 2

3 3
4 El After you write

A Read your employment history to a partner.

B Check your partner's employment history.

W What are the jobs?
W What are the duties?

=/ Writing tips =y

Gives students confidence in writing with
easy-to-follow writing tips and strategies.




UNIT TOUR

Document literacy Grammar connections

Builds real-life skills through explicit

. . . Contrasts two grammar forms in
practice using authentic document types.

a communicative way to help with

grammar accuracy.
-
y S |

Life-skills reading Hl Grammar connections: could / couldn’t and can / can’t

(past and present ability)
iﬂ LARRY'S PISCOUNT STORE — WEEKLY TIMESHEET

Use can and can't to talk about ability to do something in the present.

Employee: Lara da Silva Employee ID Number: 531 Rate: $18.00/ hour Use could and couldn't to talk about ability to do something in the past.
PAST PRESENT
DAY DATE TIME IN TIME OUT TIME IN TIME OUT HOURS B e
s | o | s | mmm | e | e |6 T coutd dance as e i I can drce now EARE
=T e e e e T lomarnsasacne. | ot ot
a 5

Test-takin g skills T [P | | e | e | o s |1 coutt yoefstbeore, [ cantype et non
Tusky a0 730am.  w@30pw  130pme  30pm 7 A Workwith a partner.Lock t the picturs. e r—
Friday /11 9:00 . 12:00 pa. 1:00 pin 500 pamc 7 Talk about your abilities before and now.

Iast year

Prepares students T P Y T —— e
for standardized
Lara da silva, Date:  8/14/25

1 have worked these hours. | understand that false information will esultin my termination with the company. B 1 could drive a car before, and | can drive a car now. afew years ago
teStS (CASAS Superviors signatue:  Helen Wilson Date: 8/14/25

ST E PS y TAB E' ~@ ] & Read the sentences. Look at the tmesheet. ill in the answers.

1. Whatis Lara's hourly rate? 3. Which statement is true?

and BEST) by © 5001500 5 ar ot 400 o Ty
- L. B 8 hours B Lara started work at 12:00 on Tuesday.
familiarizing © 18 © Lara s vk 8530 n st ryp— . e care o cnoren
D) $37 D) Lara worked for 8 hours on Friday.

them with bubble 2 Whattime ¢ Lars start vork on Tussdy? 4, Toe word tsrmlnatin mean
answer format.

A) at7:30 am. A) when an employee takes a vacation

8) atg:30am 8 when an employee’s hourly rate increases
©) at9:00am. ) when an employee starts working for
5) at9:30am Ll
©)) when an employee stops working for
a company . =
4. check email 5. read in English
B Solve the problem. Which solution s best? Circle your opinion.
Lara worked for 37 hours last week, but the company only paid her for 35 hours. What should she do? B Work with your partner. Ask and answer the questions. [N ooy
’ 2
1. Callthe manager. 2. Nothing, 1. What couldn't you do as a child that you can do now T p—
. > dighalIeracy sdls. Go o your
2. Wait until next month to see if the two hours 4. Other: 2. What could you do as a child that you can't do now O e ey a
are on the check. Wotch,

ELPS:122,12.40,L3.2, L35, L340 [ Scan a timesheet for key detais; contrast could / couin' and can / can't
120 CASAS101,02,11,23,60,71,72,74,75 121

Problem-solving activity Digital literacy

Covers critical thinking and soft skills -
crucial for workplace readiness - and
helps students meet WIOA requirements.

Appears in five units with practice
activities in the Digital Workbook.

Digital Literacy in Ventures

Digital literacy development is a critical part of Adult Education instruction. In order to succeed at school or in the
workplace, learners need soft skills in key areas, such as critical thinking, problem solving, communication, and
collaboration supported by the creative application of digital technologies. Ventures has digital literacy lessons in
five units in the Digital Workbook.

IITIIIIT 1 A
@

BASIC COMPUTER
SKILLS

INTERNET
NAVIGATION

DIGITAL
LITERACY

COMMUNICATION ONLINE

SAFETY SKILLS

INFORMATION
LITERACY




Career Readiness

Career readiness expands students’ opportunities in the workplace by preparing them for skilled
work and more challenging roles. These lessons help students learn about different jobs and
pathways, as well as the language and skills needed within each cluster.

Lesson G Jobs in business

Before you read

Look at the pictures.
What do you see?

* Focuses on
different career
clusters in
each unit using
visuals to assess
what students
already know.

Introduces key
vocabulary while
informing learners
about jobs within
the cluster.

E Read

Listen and read.

Jobs in business

Two business y Library firary or media
center. They often work at a school or public ibrary. They assist the librarian and help people i the
library. Office clerks workin an office. They answer phones, take messages, and work on computers.

Job

| sob duties Education

- Puts books on shelves
= Helps people find books and
checks them out

High school diploma or GED
On-the-job training

~ Takes notes at meetings
- Organizes files

High school diploma or GED
On-the-job training

El After you read
I write. Answer the questions.
What is the reading about?

Who takes messages for people?

Who puts books on shelves?

When does an office clerk take notes?

o s wp

Do you think a library assistant needs to be friendly? Why or why not?

4

* Introduces a conversation about a job using key
vocabulary related to the job.

* Practices language from the conversation

through a communicative activity with a partner.

Career Clusters

———@H Listen

ﬂ Before you listen
Look at the picture.

What do you see?

A Listen. Look at the picture. What are the two
people talking about? Circle the correct answer.

a.signingupforaclass b, usinga computer  c. finding a book

) Listen

Listen again. Answer the questions. Circle the correct answers.
1. What does the student need? 2. What information does the letter give?
a. amagazine

b. 2 book

a. the class the book is for
b, which library the book is in
c. acomputer class c. the section in the library the book s in

€ Check your answers with a partner.

A Ater you listen

A Read the conversation. Fill in the missing words.

B vsetul Language

book find help letter need number title (TS
Student: Could you help me, please?
Library assistant: Sure. What do you 2
Student: 'm looking for a for my class.
Library assistant: OK. Do you know the 2
Student: Yes.
Library assistant: Good. Type it here, please.
Student: OK... here it is. Where can | itin the library?
Library assistant: This shows you what section itis in.
Then look for this on the book.
Student: Great. Thank you.
Library assistant: You're welcome. Come with me. | can You find it.

Listen again. Check your answers.

o

Practice the conversation with a partner.
Take turns.

Talk with a partner. Would you like to be a

library assistant? Why or why not? EF earn aboutjobs in business
‘Scan this QR code to find out more
‘about obs In business.

ELPS:121,122,1210,134,132,13.10
CASAS:01,41,44,4.56,45

Extension

Links to various sources for additional
career information to extend the lesson.

Career clusters are groups of careers that share similar skills and interests. Students interested in
specific careers can find related options that might interest them by using the clusters.

The different career clusters prepare learners for careers in education, hospitality, health, IT,
transportation, business administration, and more.

BUSINESS
MANAGEMENT &
ADMINISTRATION

HEALTH
SCIENCE

INFORMATION

TECHNOLOGY I‘«\
)
"'\

HOSPITALITY &
TOURISM

EDUCATION &
TRAINING

HUMAN
SERVICES

TRANSPORTATION,
DISTRIBUTION &
LOGISTICS

MANUFACTURING

GOVERNMENT &
PUBLIC ADMINISTRATION




UNIT TOUR

e

H Listening ﬂ Pronunciation: the -ed ending in regular simple past verbs

IE] Read the questions. Then listen and circe the ansuers

A Listen to the -ed endings in these simple past verbs.

1. What does Yuri do? 4. Why did they like the second sofa? Eﬂ Listen 74/ W S/
(@)He's a salesperson. a. It was bigger and more comfortable. used helped wanted
b. He's a manager. b. It was nicer and more expensive.
2. Why did the Chans want a new sofa? 5. What did Mr. and Mrs. Chan buy? machine. nurses. make the beds.
a. Their sofa wasn't clean. a. a sofa and two lamps delivered worked assisted
b. Their sofa wasn't comfortable. b. a sofa and an entertainment center
Vot | Hevariecontne | e assited e
3. Which sofa was cheaper? 6. Where did Yuri go after work? mail. ‘weekends. patient.
a. the first sofa a. to a supermarket
b. the second sofa b. to a restaurant B Listen and repeat.
Talk with a partner. Ask and answer the questions. Use complete sentences. 74/ " /ud/
Review pages
N C Listen and check (V) the correct column.
. ISA'S LAST JOB
Allows students to review the ed__ tho day shift t the Hometown Hotel. Firt, 8 Ny
vocabulary and grammar after o eapam et e
t .t t f. t t. e the beds. After that, she 3. finished 7. answered
every two units to confirm retention. v P
— easy, but she liked it because she a lot of
7.not/ be. 8. meet D Write six regular verbs from Units 7 and 8 in the simple past. Check () the correct column.
/47 /Y )/ /47 N/ )/
B Write. Look at the answers. Write the questions. i A
1. A Where _did Vanessa work last year 7 3. A When 2
B Vanessa worked at the Hometown B She went to the supply room at
Hotel last year. 8:00 a.m. 3, 6.
2. A What shift ? 4. A Where ?

B She worked the day shift. B She took her cart to the third floor. Talk with a partner. Make a sentence with each verb. Take turns.

Talk with a partner. Ask and answer the questions.

ELPS:122,1210,132,13.10
ELYW REVIEW: UNITS 7 &8 CAS#S:01,13,48

Pronunciation activities

Gives additional opportunities
to practice pronunciation and
promote spoken fluency.

For Teachers Presentation Plus*
When you create your teacher’s account in Cambridge m Project or screenshare pages from the Student’s Book
One you get access to a wealth of downloadable teacher and Workbook.

resources that will save you time and help you deliver the
best experience for your students.

| Streamable or downloadable - your choice.
m Reveal answers to Student’s Book and Workbook exercises.

m Videos with subtitles and audio can be slowed down or
Downloadable Teacher Resources sped up to accommodate different proficiency levels.

Hundreds of additional worksheets and classroom materials m Play audio and video right off the page.

to support and expand on lessons in the Student’s Book.

m Multilevel Worksheets that are designed for use in multi- Online Tests*
level classrooms and in leveled classes where the proficiency

New self-grading unit, mid-term, and final tests save you
level of students differs. = g g 4

the trouble of marking paper tests.
m Collaborative Worksheets for each lesson help develop

. . . o | Students can access tests from a computer, tablet or a
cooperative learning and community building.

smartphone.
m Civics Worksheets supplement the coverage of civics in

the Student’s Books and address key civics objectives.
’ ap= = *
m Projects for each unit extend students’ learning from the Teacher’s Edition and Printable Tests

Student’s Book into the real world. m Teacher’s Edition includes lesson plans and teaching tips.

m Printable tests in PDF and Word.

m Interleaved pages from the Student’s Book provide
answers to all textbook exercises.

m Career and Educational Pathways Worksheets support
students in reaching their employment goals.

m Picture dictionary cards and Worksheets that reinforce
vocabulary learned at in Levels Basic, 1 and 2.

m Self-assessments give students an opportunity to reflect
on their learning and develop learner persistence.

*Presentation Plus, Tests, and the Teacher’s Edition require an activation code.




FEATURES OF THE TEACHER’S EDITION

Introduction

The Ventures Teacher’s Edition includes step-by-step
teaching notes for each lesson. The teaching notes divide
the lesson into six stages. Each lesson begins with a
warm-up and review followed by a presentation stage.

The practice, comprehension, application, and evaluation
stages do not follow a strict sequence in the Teacher’s
Edition. They vary depending on the content of the lesson
being presented.

Stages of a lesson

Warm-up and review Each lesson begins with a
review of previous material and connects that material
to the current lesson. Quick review activities prompt
students’ memories. Warm-up activities at the beginning
of class introduce the new lesson. These activities

may take many forms, but they are quick, focused, and
connected to the new material to be introduced. A warm-
up also helps teachers ascertain what students already
know about the topic and what they are able to say.

Presentation During this stage of the lesson, the
teacher presents new information, but it should not be
a one-way delivery. Rather, it is a dynamic process of
student input and interaction — a give-and-take between
the teacher and students as well as among students.
The teacher may give examples rather than rules, model
rather than tell, and relate the material to students’
experiences.

Practice It is important that students have enough time
to practice. A comfortable classroom environment needs
to be created so students are not afraid to take risks.
Practice needs to be varied and interesting. There should
be a progression from guided to independent practice.

In the Ventures grammar lessons, for example, practice
begins with mechanical aspects such as form, moves

to a focus on meaning, and ends with communicative
interactions.

Comprehension check Asking, “Do you understand?”
is not enough to ascertain whether students are following
the lesson. The teacher must ask concrete questions
and have students demonstrate that they understand. In
this stage, students are asked to repeat information in
their own words. Students are also invited to come to the
board or to interact with other students in some way.

FEATURES OF THE TEACHERS’S EDITION

Application A teacher must provide opportunities for

students to practice newly acquired language in realistic
situations. These situations could be in class or outside
of class. The important point is that students use what
they have learned in new ways. In the grammar lessons,
for example, the Communicate section asks students to
role-play, interview, share information, or ask questions.

Evaluation An ongoing part of the lesson is to
determine whether students are meeting the lesson
objectives. This can be done formally at the end of a
unit by having students complete the Self-assessment
and then giving the unit test, but it can also be done
informally toward the end of the lesson. Each lesson in
the Ventures Teacher’s Edition ends with a review and
verification of understanding of the lesson objectives. Any
in-class assignment or task can serve as an evaluation
tool as long as it assesses the objectives. Having
students complete Workbook pages can also serve as
an informal evaluation to gauge where students may be
having difficulty.

The following chart presents the most common order of
lesson stages and suggests how long each stage could
take within a one-hour class period.

Stages of the lesson Approximate time range

Warm-up and review 5-10 minutes
Presentation 10-20 minutes
Practice 15-20 minutes
Comprehension check 5-10 minutes
Application 15-20 minutes

Evaluation 10-15 minutes



The Teacher’s Edition includes:

- Interleaved Student’s Book pages with answers

- Lesson objectives and step-by-step teaching instructions

- Expansion activities, extra teaching tips, and culture notes

- Activities to encourage learner persistence and community building
- ldeas for multilevel classroom management

+ Class audio listening scripts

UNIT GOALS

Read waning labels  Interpret medicine labels.
Complete an accident report form Read about two jobs in healthcare

LESSON A Listenin

H Listen
PRESENTATION Expansion activity (student pairs) ﬂ A Listen. Who is Hamid talking to? Write the letter of the conversation.
 Have pairs practice the phone conversations from Exercise
* Books closed. Direct Ss' attention to the word Accidents on 2B. Ask Ss to tum to the audio script on pages 178-179 in ) Listen
the board. Say the word and ask Ss to repeat. Ask Ss: Has the Student's Book.
anyone in the class ever had an accident? What happened?  Ask Ss to choose role A or B and read the conversations
Encourage Ss to talk about their experiences. aloud. Three Ss will need to read conversation C.
* Books open. Direct Ss' attention to the big picture on page. © Page 51, Exercises 2A and 2B After Ss have
50. Point to the woman who hurt her hand and ask: Do you practiced the conversations, ask them to close their books,
think she had an accident? What happened? Elicit possible relax, and listen to the audio again.
scenarios. Do the same for the man who hurt his leg and the

woman who hurt her foot or ankle. Encourage Ss to think of COMPREHENSION CHECK

accidents the people in the picture might have had.

Direct Ss’ attention to the man who hurt his leg. Ask Ss:
What is his name? (Hamid.) Ask: Who do you think Hamid
is talking to on his phone? Elicit, for example: his wife, his
friend, his brother.

® Check answers. Write the numbers 1-9 on the board. Ask for
a few Ss to come to the board and write the correct answers:
to Exercise 2B next to the numbers.
© Page 51, Exercises 2A and 2B Play or read the
audio again. Pause the audio after each conversation. Point
PRACTICE &

to each answer on the board. Ask: Is this correct? ﬂ B Listen again. Write T (true) or F (false).
« Direct Ss' attention to Exercise 2C and read the i
ﬂ  Direct Ss' attention to the pictures in Exercise 2A. Tell Ss: e el E Conversation A
These are the people Hamid is talking to on his phone. Ask Ss § 1 H . E
. Hamid had an accident at home.
to guess who the people in the pictures might be. © P‘E{' 5:: 5:;:7‘:6‘25: Bl e D 2T -
M . script, page T-184). Ss listen and circle the correct answer. 2. Hamid fell off a ladder.

Q RezdelSm It D B el Repeat the audio as needed. Check the answer as a class. amid fell off a ladde -

© Page 51, Exercises 2A and 2B Piay or read the 3. Hamid will pick up his children. F

audio (see audio script, pages T183-T-184). Pause the
audio after the first conversation and ask Ss: Who is Hamid ARRLICATION
talking to in conversation A? (Amira, picture 3.) Hold up the

Conversation B

Student's Book and write the letter a next to number 3. Make ~ ® Direct Ss attention to Exercise 3 and read the instructions 4. Hamid had to get an X-ray. T
aloud. Ss complete the exercise in pairs.
sure Ss understand the task. 5. Chris can't drive Hamid home. F
© Page 51, Exercises 2A and 2B Play or read the rest  On the board, compile a list of dangerous jobs. Ask for —
of the audio and repeat as needed. volunteers to tell about accidents they've had at work. 6. The hospital is on 53rd Street. F
« Check answers. Ask Ss which picture shows the person .
Hamid is talking to in the other conversations. (Chris, picture. EVALUATION Conversation C
e [y (LD 2) i i 7. Mr. Jackson will fill out an accident report. F
 Direct Ss' attention to Exercise 2B and read the instructions  Direct Ss’ attention to the lesson focus on the board. Ask Ss N o £
aloud. to tell you about Hamid's accident. 8. Hamid has to finish the paint job.
© Page 51, Exercises 2A and 2B Read aloud each © iR i i & i (G e & i 2w (s S i 9. Hamid will stay home tomorrow. T
group of sentences before listening to the corresponding happened to me? Elicit: You hurt your leg. You hurt your hand. . .
AT, FEEa) El ) 7D e SRR (G Pantomime and ask Ss to say the vocabulary for the actions. Listen again. Check your answers.
conversation A. Then play or read conversation A of the audio of using an inhaler, walking on crutches, and looking at an . .
(see audio script, pages T-183-T-184). Do the same for X-ray. en and continue the conversation. Circle the answer.

conversations B and C.

Check off each part of the lesson focus as Ss demonstrate
* Ss complete the exercise individually. When Ss are finished an understanding of what they have learned in the lesson.
writing their answers, play or read the complete audio once
more to allow Ss to check the answers they wrote. More Ventures, Unit 4, Lesson A B f . ) Listen
Workbook, 15-30 min. After you listen
Learner persistence (individual work)
Multilevel Worksheets, -
© Page 51, Exercises 2A and 2B Ss can listen to the 30-45 min. Download these resources at Talk with a partner. Ask and answer the questions.
audio for Exercises 2A and 2B at home for i g 1. What jobs are dangerous? Why?
and review. They can also listen to the audio for selfdirected 30-45 min.
learning when class attendance is not possible.

B. C.

i i ? ?
‘Student Arcade, time varies | www.cambridge.org/ 2. Did you ever have an accident at work? What happened?

venturesarcade/

3. Did you ever have an accident at home? What happened?

[0 Listenforan ity nformation about an accdent
Unit 4 ELPS:112.4,022,3.4,132 CASAS:0.4,02,34 51
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END-OF-UNIT ACTIVITIES

Ventures provides several resources to help wrap up

a unit:

The Self-assessments are available in the Teacher

Resources on Cambridge One (www.cambridgeone.org).

They can be used in several ways:

m To identify any needs for additional practice before the
unit test.

m For portfolio assessment. Print out copies for each
student and keep completed Self-assessments in
a folder.

m For pre- and post-assessment. Print out two Self-
assessments for each student. Have students
complete one before beginning and another after
finishing the unit.

Class time guidelines

Ventures is designed to be flexible enough for use with
one-, two-, and three-hour classes.

Component One-hour class

Teacher’s Edition

Workbook

Assign as homework

Student Arcade

Assign for lab or homework

Teacher Resources
on Cambridge One

END-OF-UNIT ACTIVITIES

The Projects are another useful tool and a fun way

to wrap up a unit. They are available in the Teacher
Resources on Cambridge One.

The Unit Tests are a third end-of-unit activity. They and
the test audio are available in the Teacher Resources on
Cambridge One. Contact your Cambridge ESL Specialist
(www.cambridge.org/cambridgeenglish/contact) for more
information.

Two-hour class Three-hour class

Follow lesson plan in Teacher’s Edition

Use in class

Use Collaborative
Worksheets in class


https://www.cambridgeone.org/
http://www.cambridge.org/cambridgeenglish/contact
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through Video, Parenting for Academic Success, Building Life Skills, Picture Stories, May | Help You?, and
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adult education students and their teachers. Lynn holds an MA in TESOL from Teachers College, Columbia
University.
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Teaching objectives

e Greet and introduce people

® Provide practice asking and answering personal
information questions

® |ntroduce vocabulary for and facilitate conversations
about skills and abilities

WARM-UP

e Before class. Write today’s lesson focus on the board.
Welcome unit:
Greetings and introductions
Personal information: name, address, date of birth
Skills and abilities

® Begin class. Books closed. Say: Welcome to English class.

e Write your name on the board. Point to it. Say: My name is
. Ask a S: What’s your name? If the S doesn’t answer,
ask different Ss until someone can answer you.

® As Ss respond, repeat their names as you say: Nice to meet
you,

Teaching Tip

It takes time to learn everyone’s name. Take attendance
regularly using the names Ss want to be called by in
class, or have Ss sign in when they arrive. Then look at
the sign-in sheet and greet each S by name.

Expansion activity (whole group)

® Bring to class self-stick name tags or pieces of paper and
tape, along with dark-colored markers.

® Say: My name is
put it on.

. Write your name on a hame tag and

e Distribute blank name tags and markers for Ss to fill out and
wear.

e Write on the board: Hi, I'm , and this is . Use this
sentence to introduce yourself and one S by the name
written on his or her name tag.

e Tell the S you introduced: Now it’s your turn. Indicate that the
S should say the sentence on the board and introduce the
next S.

e Continue until all Ss have introduced themselves and
another S.

Welcome

WELCOME: ELPS: L2.2,1.2.10,L3.2,L3.10 CASAS:0.1,0.2,2.7
For more details, go to cambridgeone.org

PRESENTATION

e Books open. Hold up the Student’s Book. Direct Ss to the
big picture on page 2. Ask Ss: Where is this? (a classroom.)
What do you see? Elicit and write on the board as much
vocabulary about the picture as possible (students,
computers, whiteboard, etc.).

® Point of interest in the picture: Pavel is walking into the
classroom. His cell phone is ringing. On the board, the
classroom rules say, “Put cell phones on vibrate.”

e Ask Ss the question in Exercise 1B: What are the people
doing? Point to Amanda and Juan and ask: What are they
doing? (talking.) Point to Pavel, the man arriving to class, and
ask: What is he doing? (arriving to class.)

® Focus Ss’ attention on the poster in the big picture. Ask:
What do you see? (a poster.) Ask: What’s on the poster?
(classroom rules.) Ask a S to read the classroom rules
aloud. Direct Ss’ attention to Pavel again. Ask: What’s the
problem? Elicit an appropriate response, for example: His
phone is not on vibrate. / His phone is ringing.

Teaching Tip

Don’t worry if some Ss in your class don’t understand all
the words or can’t answer all of these questions. Talking
about the picture in this way will help you assess your Ss’
current language level.

® Review the names of Ss in the class by standing near them
and asking their classmates: What’s his / her name? If Ss
don’t remember some names, ask the S you're standing
near: What's your name?

Expansion activity (student pairs)

® Focus Ss’ attention on the whiteboard in the big picture. Ask:
What'’s on the whiteboard? (Can you ... ?lcan...) Ask Ss to
brainstorm some questions with “Can you ... ?” Write them
on the board. Elicit questions about skills and abilities, such
as: Can you speak English / swim / play tennis? etc.

e Tell Ss to ask each other the questions on the board in pairs.
Write on the board: Yes, | can. / No, | can’t. Tell Ss to use
these sentences for their answers.

e Walk around and listen to Ss’ questions and answers.

® Ask several S pairs to ask and answer their questions for the
rest of the class.


https://www.cambridgeone.org/

WELCOME

PRESENTATION

APPLICATION

® Books closed. Write on the board: Yes, | can. / No, | can'’t.

e Direct Ss’ attention to the list of skills in Exercise 2A. Read
the verb phrases aloud and ask Ss to repeat.

e Ask several Ss about the skills, for example: Marisol, can you
use a computer? Point to the possible answers on the board.

PRACTICE

e Digital Literacy. Ss can access all class audio by scanning
the QR codes. If this is their first time using QR codes, direct
Ss to the short video about how to use a QR code in the
Teacher Resources on Cambridge One. The video is also
available in the Student Resources.

e Direct Ss’ attention to Exercise 2A and read the instructions
aloud.

° Page 3, Exercise 2A Play or read the audio (see audio
script, page T-181). Ss listen and check off Amanda’s skills.
Repeat the audio as needed.

COMPREHENSION CHECK

Direct Ss’ attention to the chart in Exercise 2C. Read the
instructions aloud, and ask two Ss to read the example
question and answer.

Model the task. Take your Student’s Book and walk up to
different Ss. Ask about the skills in the chart, and fill in your
chart with the names of Ss who answer Yes, [ can.

Ask Ss to stand up, walk around, and talk to as many
classmates as possible as they complete the chart.

Read aloud the second part of the instructions for Exercise
2C. Ask three Ss to read aloud the example question and
answers.

Call on different Ss to ask the class about skills. Correct
pronunciation as needed.

Read the Useful Language box aloud. Ask Ss to repeat.
Spell your name. Ask S volunteers to spell their names.
Encourage Ss to practice using the useful language

in pairs.

e Write the six skills from Exercise 2A on the board.
© Page 3, Exercise 2A Piay or read the audio again (see
audio script, page T-181). Pause the audio after each skill is
mentioned and call on Ss to tell you if it's something Amanda
can or can’t do.

Learner persistence (individual work)

© Page 3, Exercise 2A Ss can listen to the audio for
Exercise 2A at home for reinforcement and review. They can
also listen to the audio for self-directed learning when class
attendance is not possible.

PRACTICE

EVALUATION

e Direct Ss’ attention to Exercise 2B and read the instructions
aloud. Ss complete the exercise individually.

® Read aloud the second part of the instructions for Exercise
2B. Have Ss talk about the list in pairs.

e When Ss are finished, ask the class which skills are easy for
them to do in English and which are difficult.

e Ask for volunteers to talk about the two skills they added to
the list. Write the skills on the board.

Community building (whole group)

® Ask Ss about the things they need to do using English in
their daily lives. This will give Ss a chance to get better
acquainted with one another as they talk about their jobs,
their interests, and their home lives.

Direct Ss’ attention to the lesson focus on the board. Ask
Ss to introduce themselves and a classmate and to tell you
some of the skills they have.

Check off each part of the lesson focus as Ss demonstrate
an understanding of what they have learned in the lesson.

Welcome



Teaching objectives

® Provide review of present and past of be

® Provide review of present and past of regular and
irregular verbs

WARM-UP

e Before class. Write today’s lesson focus on the board.
Welcome unit:
Present and past of “be”
Present and past of regular and irregular verbs

e Before class. Write on the board: am, is, are, was, were.

® Begin class. Books closed. Review names and introductions.
Stand next to a S and introduce him or her, for example:
Everyone, this is Fatima. Elicit from the class: Nice to meet
you, Fatima. Continue with several other Ss.

® Assess Ss’ knowledge of the simple present and simple past
of be.

e Write today and last night on the board. Point to today and

say: Today | am in class. Point to a S in the class. Say: Today
(name of S) is in class. Point to two Ss. Say: You are in
class today. Emphasize the verb be, and point to the
corresponding form on the board as you say it in each
sentence.

® Point to last night. Say: Last night | was at home. Point to a S.
Say: Last night (name of S) was at home. Point to two
Ss. Say: Last night you were at home. Emphasize the verb be,
and point to the corresponding form on the board as you say
it in each sentence.

PRACTICE

Learner persistence (individual work)

o Page 4, Exercise 3A Ss can listen to the audio for
Exercise 3A at home for reinforcement and review. They can
also listen to the audio for self-directed learning when class
attendance is not possible.

PRACTICE

e Direct Ss’ attention to Exercise 3B and read the
instructions aloud.

e Model the exercise. Point to the example sentence and read
it aloud. Ask: What’s the form of the verb “be”? Elicit: is.

e Ss complete the exercise individually. Walk around and help
as needed.

e Write numbers 1-12 on the board. Ask Ss to come to the
board and write their answers.
e Read aloud the second part of the instructions in Exercise 3B.
© Page 4, Exercise 3B Play or read the audio (see audio
script, page T-181). Ss listen and check their answers.
Repeat the audio as needed.

Learner persistence (individual work)

° Page 4, Exercise 3B Ss can listen to the audio for
Exercise 3B at home for reinforcement and review. They can
also listen to the audio for self-directed learning when class
attendance is not possible.

APPLICATION

® Books open. Direct Ss’ attention to the chart in Exercise 3A.

Read the instructions aloud.

© Page 4, Exercise 3A Model the exercise. Play or read
the first sentence of the audio (see audio script, page T-181).
Point to where am is checked in the chart.

© Page 4, Exercise 3A Play or read the rest of the audio
(see audio script, page T-181). Ss listen and check off the
form of the verb be after they hear it. Repeat the audio as
needed.

COMPREHENSION CHECK

e Read aloud the second part of the instructions in Exercise 3A.
© Page 4, Exercise 3A Play or read the audio again
(see audio script, page T-181). Pause the audio after each
sentence. Ask: What form of the verb “be” did you hear? As
Ss answer, point to the correct form of the verb in the book
or in the list on the board.

Welcome

e Direct Ss’ attention to Exercise 3C and read the instructions
aloud. Go over the six questions to make sure Ss understand
them.

e Ss complete the activity in pairs. Walk around and help as
needed.

® Ask S pairs to stand up and ask and answer the questions
for the rest of the class.



PRESENTATION

® Books closed. Draw a vertical line on the board, making two

columns. Write Present and Past as headings in the columns.

e Ask Ss to brainstorm some verbs in English. Write the base
form in the first column, such as walk or study.

e Point to the first verb in the list. Make a sentence about
yourself, such as: | walk every day.

® Point to the second column. Say: | walked yesterday. Write
the simple past verb in the second column.

e Continue with the other verbs that you have on the board.

PRACTICE

e Direct Ss’ attention to Exercise 4A and read the instructions
aloud.

o Page 5, Exercise 4A Play or read the audio (see audio
script, page T-181). Pause the audio after the first sentence.
Ask: What form of the verb did you hear? (takes.) Hold up
the Student’s Book. Show Ss where takes has been circled.
Make sure Ss understand the task.

© Page 5, Exercise 4A Play or read the rest of the audio.

COMPREHENSION CHECK

e Focus Ss’ attention on the second part of Exercise 4A. Read
the instructions aloud.
© Page 5, Exercise 4A Play or read the audio again.
Pause the audio after the first sentence. Ask: What time
phrase did you hear? (every week.) Hold up the Student’s
Book. Show Ss where takes has been circled. Ask: Does
“every week” refer to the present or past? (present.)

© Page 5, Exercise 4A Play or read the rest of the audio.

Learner persistence (individual work)

o Page 5, Exercise 4A Ss can listen to the audio for
Exercise 4A at home for reinforcement and review. They can
also listen to the audio for self-directed learning when class
attendance is not possible.

PRACTICE

e Focus Ss’ attention on Exercise 4B. Read the instructions
aloud.

Teaching Tip

It might be helpful to remind Ss of the question and
negative forms of the simple present and simple past in
English. Write the verb study on the board. Ask Ss to ask
you a question in the simple present and simple past
using the verb. Ask Ss to tell you a negative statement
with the verb. Write a correct question and statement in
both present and past on the board for Ss to use as a
guide, for example: Did you study last night? Do you study
every day? | didn’t study last night. | don’t study every day.

e Ss complete the task individually. Walk around and help as
needed.

© Page 5, Exercise 4B Play or read the audio (see audio
script, page T-181). Ss listen as they check their answers.
e Write numbers 1-9 on the board. Ask Ss to come to the
board and write their answers.

® Ask Ss to read the questions and answers aloud, using
the answers on the board. Ask: Is this correct? Make any
corrections needed.

Learner persistence (individual work)

o Page 5, Exercise 4B Ss can listen to the audio for
Exercise 4B at home for reinforcement and review. They can
also listen to the audio for self-directed learning when class
attendance is not possible.

APPLICATION

® Focus Ss’ attention on Exercise 4C. Read the instructions
aloud.

e Go over the three questions to make sure Ss
understand them.

® Ss complete the task in pairs. Walk around and help
as needed.

® Ask several S pairs to ask and answer the questions for the
rest of the class.

EVALUATION

e Direct Ss’ attention to the lesson focus on the board. Ask
Ss to say sentences using the simple present and simple
past of be. Ask Ss to make some questions and answers
using the present and past of regular and irregular verbs.

e Check off each part of the lesson focus as Ss demonstrate
an understanding of what they have learned in the lesson.

Welcome



UNIT 1

Teaching objectives

Introduce Ss to the topic

Find out what Ss know about the topic
Preview the unit by talking about the picture
Provide practice of key vocabulary

Provide practice that develops listening skills

WARM-UP AND REVIEW

Before class. Write today’s lesson focus on the board.
Lesson A:

Describing people

Begin class. Books closed. Point to the words Describing
people on the board. Say the words. Ask Ss to repeat.
Give a brief description of yourself. Say, for example: My
name is . | have short brown hair. I'm wearing a red
sweater today. I’'m standing in front of the class right now.

Ask Ss questions about people’s appearance, for example:
Does anyone else in the class have short brown hair? Oh, yes.
Tanya has short brown hair. Does anyone in the class have
black hair?

Ask Ss questions about what people in the class are
wearing, for example: Is anyone in the class wearing a dress
today? No? OK, is anyone in the class wearing a blue shirt
today? Right, Alex and Derrick are both wearing blue shirts.

Ask Ss questions about what people in the class are doing,

for example: Is anyone in the class drinking coffee right now?
Alicia, you're drinking coffee. Is anyone in the class talking on
the phone right now? Good! Nobody is talking on the phone in
class. Is anyone in the class studying English? Oh, everyone is
studying English!

PRESENTATION

Books open. Set the scene. Direct Ss’ attention to the
picture on page 6. Ask: Where is this? (downtown, a shopping
center, a mall, etc.) Ask the question from Exercise 1A: What
do you see? Elicit and write on the board as much vocabulary
about the picture as possible (people, shops, dogs, etc.).

Point of interest in the picture: The young woman in the pink
hooded jacket is surprised that the man in the blue jogging
suit has the same kind of dog that she has.

Direct Ss’ attention to the key words in Exercise 1B. Read
each word aloud while pointing to a person or thing in the
picture that matches the description. Ask the class to repeat
and point.

Listen to Ss’ pronunciation and repeat the words as needed.

Teaching Tip

The key words are intended to help Ss talk about the
picture and learn some of the vocabulary in the unit.

Lesson A

LESSON A: ELPS: L2.2,13.2 CASAS:0.1,1.3,8.1
For more details, go to cambridgeone.org

COMPREHENSION CHECK

® Ask Ss Yes / No questions about the picture. Say: Listen to
the questions. Answer “Yes” or “No.”

Point to the big picture. Ask: Are people shopping here? (Yes.)
Point to Shoko in the lower left part of the picture.

Ask: Does Shoko have a smartphone? (Yes.)

Point to the woman sitting next to Shoko. Ask: Does this
woman have black hair? (No.)

Point to the man with the dog. Ask: Is this man wearing a
jogging suit? (Yes.)

Point to the tall blond woman. Ask: Is this woman wearing a
skirt? (Yes.)

Point to the same woman again. Ask: Does she have straight
hair? (No.)

Point to the shorter woman next to her. Ask: Did this woman
buy something? (No.)

PRACTICE

e Direct Ss’ attention to Exercise 1B. Model the exercise. Hold
up the Student’s Book. Say to a S: Point to a red shirt. The S
points to the appropriate part of the picture.

® Ss in pairs. Say to one S: Say the words in Exercise 1B. Say
to his or her partner: Point to the correct part of the picture.

e When pairs finish, have them change roles.

e Ask several pairs to perform the exercise for the rest of the
class to check Ss’ understanding.

e Direct Ss’ attention to Exercise 1C and read the instructions
aloud.

® Model the exercise. Hold up the Student’s Book. Say to a S:
Point to a person in the picture. Describe the person the S
indicates by saying what he or she looks like, what he or she
is wearing, and what he or she is doing. For example, if the
S points to the tall woman standing in front of the earrings
store, say: She is tall. She has curly blond hair. She is wearing
a striped skirt. She is looking at Earrings and More.

® Ss in pairs. Say to one S: Point to a person in the picture.
Say to his or her partner: Describe the person. Say what the
person is doing.

e Walk around and help as needed. Make sure both Ss in each
pair have a chance to describe people in the picture.

e Ask several pairs to perform the exercise for the rest of the
class.


https://www.cambridgeone.org/

LESSON A Listening

PRESENTATION

® Books open. Direct Ss’ attention to the pictures in Exercise
2A. For each picture, ask Ss: What do you see? (a table /
desk, a soccer ball, a computer.)

PRACTICE

e Read aloud the instructions for Exercise 2A.

o Page 7, Exercises 2A and 2B Play or read the audio
(see audio script, page T-181). Pause the audio after the first
conversation and ask Ss: Which picture shows conversation
A? (picture 2.) Hold up the Student’s Book, and point to the
letter a next to number 2. Make sure Ss understand the
exercise.

o Page 7, Exercises 2A and 2B Play or read the rest of
the audio and repeat as needed.

® Check answers. Ask Ss which picture shows each conversation.
e Direct Ss’ attention to Exercise 2B.

° Page 7, Exercises 2A and 2B Model the exercise.
Say: Listen to conversation A. Play or read the first two
sentences of conversation A. Direct Ss to the example
sentence. Read it and point to where the letter T (True) is
written. Make sure Ss understand the exercise.

© Page 7, Exercises 2A and 2B Read aloud each
group of sentences before listening to the corresponding
conversation. Read aloud the three sentences for
conversation A. Then play or read conversation A of the
audio (see audio script, page T-181). Do the same for
conversations B and C.

e Ss complete the exercise individually. When Ss are finished
writing their answers, play or read the complete audio once
more to allow Ss to check answers.

Learner persistence (individual work)

° Page 7, Exercises 2A and 2B Ss can listen to the
audio for Exercises 2A and 2B at home for reinforcement
and review. They can also listen to the audio for self-directed
learning when class attendance is not possible.

Although most of the world calls it football, Americans
call the sport that Victoria plays soccer. When Americans
use the word football, they're referring to the sport that
requires helmets and heavy pads and which culminates
professionally in the Super Bowl each year.

COMPREHENSION CHECK

® Check answers. Write the numbers 1-9 on the board. Ask a
few Ss to come to the board and write the correct answers to
Exercise 2B next to the numbers. Point to each answer and
ask: Is this correct? If Ss are not sure about an answer, play
or read the appropriate part of the audio again.

Direct Ss’ attention to Exercise 2C and read the
instructions aloud.

o Page 7, Exercise 2C Play or read the audio (see audio

script, page T-181). Ss listen and circle the correct answer.
Repeat the audio as needed. Check the answer as a class.

Expansion activity (whole group)

After Ss have completed Exercises 2A, 2B, and 2C, write the
names Victoria, Eddie, and Mark across the top of the board.
For each name, ask Ss: How can we describe her / him?
Write Ss’ responses on the board under the corresponding
name. Encourage Ss to supply as much information about
each person as possible.

APPLICATION

Direct Ss’ attention to Exercise 3 and read the instructions
aloud. Ask two Ss to read the example sentences. If Ss don’t
want to describe a family member, they can describe a friend
or a co-worker.

Ss complete the exercise in pairs. Help as needed.

Expansion activity (individual students)

Bring to class large pieces of paper and colored markers.

Write on the board: What does she / he look like? What is
she / he wearing? What is she / he doing? Read each
question aloud and ask Ss to repeat.

Model the activity. Draw a picture on the board of one of your
friends or family members similar to the pictures in Exercise
2A. Talk about the person in your picture and answer the
questions on the board.

Ask Ss to draw their own picture of a friend or a family
member. Encourage Ss to use the questions on the board as
they think about and draw their pictures.

Ask individual Ss to stand up, show the class their drawing,
and talk about the person in the picture.

EVALUATION

Workbook, 15-30 min.

Direct Ss’ attention to the lesson focus on the board. Go
back to the big picture on page 6 and ask Ss to describe
some of the people.

Check off each part of the lesson focus as Ss demonstrate
an understanding of what they have learned in the lesson.

Multilevel Worksheets,

30-45 min. Download these resources at
Collaborative Worksheets, | www.cambridgeone.org
30-45 min.

Student Arcade, time varies

www.cambridge.org/
venturesarcade/

Unit 1
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Teaching objectives
e Introduce adjective order
® Provide practice talking about what people are wearing

WARM-UP AND REVIEW

Focus on meaning / personalize

e Before class. Write today’s lesson focus on the board.
Lesson B:
Adjective order
What are people wearing?

e Begin class. Books open. Review the language for describing
people Ss learned in Lesson A. Direct Ss’ attention to the big
picture on page 6. Point to some of the people in the picture
and ask: What’s he / she wearing? Write Ss’ responses on
the board.

e Hold up the big picture and ask: Who has long hair? (e.g.,
the woman looking at The Baby Room.) Who has short hair?
(e.g., the man with the dog.) Who has straight hair? (e.g.,
Shoko.) Who has curly hair? (e.g., the woman looking at
Earrings and More.)

PRESENTATION

Focus on form
e Use the animated grammar presentation in one or more of
the following ways:
® Preview it before class
e Show it in class
® Encourage Ss to watch it at home.
® Books open. Direct Ss’ attention to the grammar chart in

Exercise 1. Read the question and the answers aloud. Ask
Ss to repeat.

Point to What’s and She’s in the grammar chart. Say:
These are contractions. Hold up two fingers and say: What
is. Hold up one finger and say: What’s. Repeat with She is
and She’s. Explain that a contraction is a short way to say
two words.

e Point to adjective order in the lesson focus on the board.
Explain that an adjective is a word that describes a noun —
a person, a place, or a thing. Write these key words from
Lesson A on the board: a red shirt, a striped skirt. Explain
that a “shirt” is a noun (a thing) and that “red” (an adjective)
tells something about the shirt. The word “skirt” is also a
noun, and “striped” is an adjective.

e Ask Ss: Which word is first, the adjective or the noun? (the
adjective.) Write several adjectives and several clothing
items in random places on the board, for example: blue,
long, dress, jacket, brown, shoes. Ask Ss to tell you possible
combinations of the words. Write correct responses on the
board, for example: blue jacket.

Lesson B

LESSON B: ELPS: L2.2,12.10,13.2,L.3.10 CASAS:0.1,0.2,1.3,8.1
For more details, go to cambridgeone.org

e FErase the words on the board except for long, dress, brown.
Say: Now there are two adjectives and one noun. How can
we say it? If some Ss know that it's a long brown dress,
ask them to explain why. If your Ss are like most English
speakers, they won’t be able to explain. This is your chance
to turn Ss’ attention to the second part of the grammar
chart. Explain that when we describe clothes, adjectives for
size come first, then color, then patterns, such as striped or
plaid.

e Turn Ss’ attention back to the answers in the first part
of the grammar chart. Ask for volunteers to explain how
the sentences follow the adjective order pattern. Write an
example on the board that uses all three types of adjectives,
for example: a short black and red striped dress.

Teaching Tip

In many languages, adjectives come after nouns, so Ss
sometimes make errors, such as “a shirt red.” In some
languages, adjectives show singular / plural agreement,
so you might also hear “some shoes browns.” Listen for
errors such as these. Explain that adjectives usually come
before nouns in English, and they are always “singular.”

PRACTICE

® Books open. Direct Ss’ attention to Exercise 2A and read the
instructions aloud. Read the example aloud and make sure
Ss understand the exercise.

e Ss complete the sentences individually. Walk around and
help as needed.

COMPREHENSION CHECK

o Page 8, Exercise 2A Read aloud the second part of
the instructions for Exercise 2A. Play or read the audio (see
audio script, page T-181). Have Ss check their answers as
they listen and repeat.

e Ss practice the conversations in pairs. Correct pronunciation
as needed.

e Call on different pairs to read one of the conversations to
the class.
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